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1. 7KHVHDUFKIRUIHHGEDFNµHIILFLHQF\¶
2. Why the programme level matters
a) Consistency of assessments
b) 6WXGHQWV¶XQGHUVWDQGLQJRIVWDQGDUGV
c) µ)HHGEDFNOLWHUDF\¶
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³,QDPDVVKLJKHUHGXFDWLRQV\VWHPZKHUHWKHWDVN
of feedback-giving to large numbers of students 
can be overwhelming, the sense of being engaged 
in unproductive work is particularly acute; 
teachers seem unsure that their efforts count´
(Jackie Tuck 2012)
³7KHcrucial variable appears not to be the 
quality of the feedback (which is what 
teachers tend to focus on) but the quality of 
the student engagement with that 
feedback´
(Graham Gibbs, 2006)
³*LYHQthe evidence that much current 
feedback is not engaged with by the students, is 
largely ignored and has no discernible effect on 
WKHVWXGHQWV¶VXEVHTXHQWZRUN± more of what 
we are doing, however quick, is not going to 
improve feedback´
(Chris Rust, 2017)
2. IMPORTANCE OF THE 
PROGRAMME LEVEL
³<RXcan write perfect feedback and it still be 
an almost complete waste of your time. Getting 
the context right usually makes more 
difference than putting extra effort into the 
feedback itself´
(Graham Gibbs 2015)
Importance of the programme level
a) Consistency of assessments
b) Students¶XQGHUVWDQGLQJRIVWDQGDUGV
c) µ)HHGEDFNOLWHUDF\¶
2a) Consistency of assessments
³,WKLQNVRPHWLPHVWKHIHHGEDFN¶VSUREDEO\
never going to help me, long-term. ,¶PQHYHU
going to be doing another assignment the 
same as that. 7KHUH¶VVXFKDZLGHUDQJHWKDW
the chances of you doing the same type of 
HVVD\WKH\¶UHDOOYHU\GLIIHUHQW6R,GRQ¶W
NQRZLIWKHIHHGEDFNGRHVKHOS\RX´
(Third year, social sciences)
Creating assessment consistency
 Awareness of assessment methods used on 
the programme
 Collective decision-making about assessment 
methods
 Provide practice for assessment formats used 
in later years
 Avoid one-off assessment formats
E6WXGHQWV¶XQGHUVWDQGLQJRI
standards
³,Qa particular context, it is often difficult for 
teachers to describe exactly what they are 
looking (or hoping) for, although they may 
have little difficulty in recognizing a fine 
performance when it occurs among student 
responses. Teachers' conceptions of quality are 
typically held, largely in unarticulated form, 
inside their heads as tacit knowledge´
(Royce Sadler, 1989)
³.QRZOHGJHof the criteria is µFDXJKW¶through 
experience, not defined. It is developed 
through an inductive process which involves 
prolonged engagement in evaluative activity 
shared with and under the tutelage of a person 
who is already something of a connoisseur´
(Royce Sadler, 1989)
'HYHORSLQJVWXGHQWV¶XQGHUVWDQGLQJRI
standards
 Exemplars
 Self-assessment
 Peer-assessment
2c) Feedback literacy
Feedback literacy
1. Understanding what feedback is for, and that 
students need to actively engage with it
2. Ability to make sound judgements about the 
quality of academic work
3. Managing emotions involved in receiving feedback
(From David Carless and David Boud, 2018)
³6WXGHQWVdevelop feedback literacy through 
activities embedded coherently across 
programmes and at progressively higher levels 
of sophistication´
(David Carless and David Boud, 2018) 
Developing feedback literacy
 Staff modelling of response to feedback
 Repeated acts of responding to feedback
 Explicit discussion of the value and purpose of 
feedback
³3XWVLPSO\LILW¶VZRUWK\RXUVSHQGLQJWLPH
JHQHUDWLQJIHHGEDFNLW¶VZRUWKWDNLQJ
instructional time to ensure that students 
respond. Feedback should be more work for 
the recipient than the donor´
(Dylan Wiliam, 2015)
CONCLUSION
Importance of the programme level
a) Consistency of assessments
b) Students¶XQGHUVWDQGLQJRIVWDQGDUGV
c) µ)HHGEDFNOLWHUDF\¶
³5LGLFXORXVO\, probably the hardest requirement for 
many programmes will be the initial bringing 
together of faculty concerned, getting them to see 
themselves as a programme team, and to accept the 
idea of jointly, collaboratively, designing the 
programme WRJHWKHU´
(Chris Rust, 2017)
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1. µ,ILQIRUPDWLRQJXLGDQFHDERXW
SHUIRUPDQFHLVQ¶WXVHGLWLVQ¶WIHHGEDFN¶
2. µ6WDIIVKRXOGPRGHOKRZWRDFWRQ
feedback¶
3. µ3URJUDPPHWHDPVVKRXOGPHHW
regularly to discuss assessment and 
feedback, and make collective decisions 
about how to design the programme¶

